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Aletheia , _ 1o St. Botolph's
Academies Trust Year 3 Overview and Curriculum Coverage J7  CofE Primary School

Recommended Year Group: Year 3

The Iron Man by Ted Hughes Recommended Ediion: 9780571226122

Suggested Term: Autumn

the lron This six-week unit is a study of the 1968 classic children’s novel The Iron Man by Ted Hughes. The learning journey develops children'’s reading * How do we freat others, especially ‘outsiders™

a n comprehension, fluency and vocabulary as they explore the characters, plot and language in the story. Children make connections between = What can we do to make amends for our poor choices?
the characters and themes to create varied, meaningful writing for a range of audiences and purposes. Grammar and punctuation teaching is = Why is it so imporfant to spread kindness and peace
embedded within the context of the text, with children exploring the effect language and structures have on the reader. The unit culminates in a acrass the world?

final piece of writing where children apply all that they have learned about this story fo produce a formal newspaper report telling how the Iron Man
saves the world. All extracts, resources, session planning and teaching slides are included within this unit.

e p——

* SMSC - relationships, feelings, challenge, Spoken language: Grammar, punctuation and spelling: * Internal monelogue (sessions 4-5) -
threal, peace » ask questions fo improve their understanding of a fext + identify nouns, adjectives, noun phrases and statement write from a seagull's perspective
* Geography - countries across the world * speak audibly and fluently with an increasing command of sentences [from year 2 * Free writing (session 9] - the Iron Man
unite Standard English * use the forms ‘a’ or ‘on’ according to whether the next word reflecting on his day
+ Art/DT - model making giants and robols + give well-structured descriptions, explanations and narratives begins with a consonant or a vowel = Hogarth's diary (session 10-11) -
* Drama - roke playing scenes in pairs and . ’&ﬂ?ﬁﬂﬁ‘;’fﬁﬁi I:fﬁhdlngﬂfor E‘”‘:,f;ﬁm'ﬂ;';gg:, U g: e;p;nded nw? phrases fo:dfcﬁpﬁmd spgdﬂmﬂﬁn explore feelings
hot seating. freeze frames erent viewpoints, + exend the range of sentences more one clause . N
groups, hot seaiing. building on the contributions of others by using a wider range of conjunctions, including ‘when’, iF, * Formalsposch fassion k3| — parsuade
* Music - sounds of the seq, sounds of space,  » participate in discussions, presentations, performances role- ‘because’ and ‘although’ adults .
creating the space-bat-angel’s music play, improvisations and debates * use conjunctions, adverbs and prepositions fo express time and | * Poem |session 15) - entertain other
* Science - the effects of heal, melfing and = arficulate and justify answers, arguments and opinions cause children
cooling * compose and rehearse sentences orally lincluding dialoguel,  + propose changes to grammar and vocabulary to improve « Free write [session 21 - an informal
progressively building a varied and rich vocabulary and an consistency, including the accurate use of pronouns in letter 1o a friend
increasing range of senfence structures senfences « Final piece: a news t
Essential teaching guidance * gain, maintain and monitor the interest of the listener = express lime, place and cause using conjunctions, adverbs and P s fP"P‘" "5:
« select and use appropriate registers for effective prepositions (sessions 25-30) - inform a wi
* Wheole class reading and writing outcomes communication * use the present perfect form of verbs in contrast to simple past audience, including adults
are inferwoven throughout the sessions. Ihuding- tense strophe fo mark s I -
All elements of the English eurriculum are ) . e e R " :
covered, including plenty of apportunities . :ﬁ#ﬁu‘;ﬁ;d phrases that capture the reader’s inferes . ;31‘3‘?:;30?1?165%” by using the possessive apostrophe far Related books for wider reading
to 'mme:: p#ﬁltnd%ptl’g; :";EI_T?"T ﬂsﬂ:he"’ = idenlify how language, structure and presentation confribute ta Writina: « The Iron Wornan by Ted Hughes
explore the challenges bofh for Hogar meaning ng: + The Coming of the Iron Man by Brenda
and the Iron Man. « check that the fext makes sense fo them, discussing their » discuss and record ideas Willioms
* As many sessions include discussing understanding, and explaining the meaning of words in context = create settings, characters and plot . The Giant ¢ Gionts by Sau
characters’ feelings and how they both = identify main ideas drawn from more than one paragraph and  »  give well-structured descriptions, explanations and narratives Book of Glanis by Saviour
approach and deal with different scenarios, summarise these for different purposes, induding for expressing feelings Firotta and Mark Robertson
there are SMSC and personal development ¢ draw inferences such as inferring characters’ feelings, thoughts  « draft and write by composing and rehearsing senfences orally * Marvel's lron Man comics
links throughout. and mofives from their actions, and justifying inferences with lincluding dinlogue), progressively building a varied and rich
+ Teachers may want to include the use of evidence ) vocabulary and an increasing range of senfence structures
some film stills or dips from the film The = refrieve and record infermation ) + organise paragraphs around a theme
Iron Giant but be aware that the storyline in : E?;ﬁmm:m frra:n demisns‘;xc‘lj :::d IE::plle'd . mume m\?fﬂdr:g b: :msgsigrgrl‘::eg e_:;ecﬂven&;s r:f their own
this American animated film is only loosely derstal others’ Bl
I Y * read aloud their own writing, to a group or the whole dass, * assess the effectiveness of their own and others’ writing and
based on the novel by Ted Hughes. . - A
using appropriate intonation and controlling the lone and suggest improvements 4
volume so that the meaning is dear + proofread for spelling and punctuation errors *
+ in non-narrative material, use simple organisational devices & =
such as headings and subheadings
Read in to = use and punctuate direct speech/ quotations
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Recommended Year Group: Year 3

The Bear and the Piano by David Litchfield Recommended Edifion: 9781847807182
Suggested Term: Avtumn

This six-week unit is based on David Litchfield’s heart-warming story The Bear and the Piano. The learning journey will develop pupils’ * Why is our horne important to us?
understanding of the story — its characters, themes and language. Pupils make connections between the characters and themes on a personal + How do we make decisions and how do these
level with the bear, to create varied, meaningful writing cutcomes for a range of audiences and purposes. Grammar and punctuation feaching decisions impact others?

peints are embedded within the confext of the text, with pupils taught fo apply what they have learned in their own writing around such themes « What happens when you achieve your dreams?

as home, friendship, perseverance and fame. The unit culminates in a final piece of writing where pupils apply all that they have learned to
| witngoutcomes

produce a new adventure story of their own. All extracts, resources, session planning and teaching slides are included within this unit.
* Fact file (session 5] — o present facts and inform

li coverage
Themes and cross-curricular links Curriculum others about the seasons

* SMSC - family and home, friendships,

feelings, challenge

Geography - forests and nature, rural
vs. urban seftings, exploring local
environment

Music — piano music, concerts and

performances _ and building on the contributions of others specification « Free writing (session 16) — fo write about a
Art/DT - skeiching and seasons = arficulate and justify answers, arguments and opinions ~ ®  Use the present perfect form of verbs in confrast fo simple celebrity of choice
mobiles s use spoken language to develop understanding through past tense

Drama - role play in pairs and groups
including hot seafing and conscience

alley

vocabulary and an increasing range of senfence « use and punctuate direct speech on the bear's dilemma
- - structures i i
* Whole class reading and writing . Wﬂﬂng: * Final piece: an adventure story [sessions 27-30)
outcomes are inferwoven throughout * give well-structured descriptions, explanations and * plan their writing by: - to inform a wide audience, including adulis

the sessions. All elements of the English
curriculum are covered, including
opportunifies to immerse pupils deeply
in the text as they explore the different
experiences, challenges and decisions
the bear faces during the story.

Many sessions include discussing
characters’ feelings and how they

both approach and deal with different
challenges. Therefore, there are SMSC
and personal development links
throughout.

A further link is provided fo David
Litchfield’s engaging blog and artwork
- written/produced whilst he was
working on the book.

Readinto

Writing W

Spoken language:

= ask questions to improve their understanding of a text

+ speak audibly and fluently with an increasing command
of Standard English

+ parficipate in discussions, presentations, performances,
role play, improvisations and debates

+ consider and evaluate different viewpoints, attending fo

speculating, hypothesising, imagining and exploring
ideas

* gain, maintain and monitor the interest of the listener(s)
* compose and rehearse sentences ordlly (including
dialogue), progressively building a varied and rich

narratives for different purposes, including for expressing
feelings

+ select and use appropriate registers for effective
communication.

Reading:

* discuss words and phrases that capture the reader's
interest and imagination

= identify how language, structure and presentation
contribute to meaning

= check that the lext makes sense to them, discussing their
understanding, and explaining the meaning of words in
context

= draw inferences such as inferring characters’ feelings,
thoughts and motives from their actions, and justifying
inferences with evidence

= predict what might happen from details stated and
implied

= ask queslions to improve their understanding of a fext

= read aloud their own writing, fo a group or the whole
class, using appropriate infonation

® summarise main ideas

= identify themes and conventions in a wide range of books

Grammar, punctuation and spelling:

extend the range of sentences with more than one clause
by using a wider range of conjunctions, including ‘when',
‘i, ‘because’ and ‘although’

use conjunctions, adverbs and prepositions lo express
fime and cause

use expanded noun phrases for description and

indicate possession by using the possessive apostrophe
with plural nouns

choose nouns or pronouns appropriately for clarity and
cohesion and to avoid repefition

use commas after fronted adverbials

o discussing and recording ideas

o discussing writing similar to that which they are
planning to write in order fo understand and leam
from its structure, vocabulary and grammar

draft and write by:

o organising paragraphs around a theme

o composing and rehearsing sentences orally [including
dialoguel, progressively building a varied and rich
vocabulary and an increasing range of sentence
structures.

o creating settings, characters and plot in narratives

o giving well-structured descriptions, explanations
and narratives for different purposes, including for
expressing feelings

evaluate and edit by:

o assessing effectiveness of their own and others’ writing
and suggesting improvements

o proofreading for spelling and punctuation errars

o proposing changes o grammar and vocabulary to
improve consistency, including the accurate use of
pronouns in sentences

* Free writing [session &) - fo reflect on a personal
experience of perseverance

* Diary (sessions 11-12] - to write in character as the
bear; his viewpoint as he leaves for the city

* Postcard (session 14] — for the bear to inform and
keep in touch with his friends

* Poster (session 17] — to persuade people to attend
a concert

¢ Informal letter (sessions 18-19) — for the bear fo
explain his thoughts to his friend, grey bear

* Internal monologue (sessions 21-22) - to reflect

Related books for wider reading

s The Bear, the Piano, the Dog and the Fiddle by
David Litchfield

+ Jemmy Button by Jennifer Uman and Alix Barzelay

* A Brave Bear by Sean Taylor

+ Wild by Emily Hughes

x

,
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The Velveteen Rabbit by Margery Williams ¥

Unit overview

, > >, St. Botolph’s

Year 3 Overview and Curriculum Coverage J7  CofE Primary School

Recommended Year Group: Year 3
Recommended Edition: 9781405210546
Suggested Term: Spring

What is Real?

. Fnendshlp and relationships

This six-week unit is a study of the children’s classic, The Velveteen Rabbit by Margery Williams, written in 1920, This sequence of learning will

develop children’s understanding of the story, characters, themes and language. The unit feaches reading, including fluency, vocabulary and

comprehension and meaningful writing, for a range of forms, purpose and audience. The teaching of grammar and punctuation is embedded

within analysis of the language and structures used to tell the story, with children exploring the effect these might have on readers. The children x

are taught fo apply what they have learnt to their own writing, making choices fo affect their reader’s thoughts and feelings. All learning *

culminates in a final piece of writing, where the children apply all that they have learned about this story fo create an original story of their own, x
drawing on the writing style of Margery Williams, and language and sentence structures from the 1920s. This story will give the children an

opportunity to write in a very formal style. All extracts, resources, session planning and teaching slides are included within this unit.

Spohan language:
» speak audibly and fluently with an increasing command of Standard English

¢ Love « give well-structured descripfions, explanafions and narratives for different
* luck purposes, including for expressing feelings
» |dentity and influences on us » parficipate in discussions, presentafions, performances, role play/

= PE —dance, ballet
* Music — The Nutcracker
= DT - foy making

* Extra curriculum - a frip to a museum fo
see the toys from the past

* Pinocchio by Carlo Collodi
* The Toy Story films

improvisafions and debates

+ gain, maintain and monifor the interest of the listener

+ use spoken language to develop understanding through speculating,
hypothesising, imagining and exploring ideas

+ maintain aftenfion and participate actively in collaborative conversations,
staying on topic and initiafing and responding to comments

» consider and evaluate different viewpoints, attending to and building on the
contributions of others

Reading:
+ discuss words and phrases that capture the reader’s interest and imagination
+ predict what might happen from details stated and implied

Reqd_ into
Writing

+ check that the text makes sense to them, discussing their understanding, and
explaining the meaning of words in confext

+ refrieve and record information from non-ficfion

draw inferences such as inferring characters’ feelings, thoughts and motives

from their actions, and justifying inferences with evidence

identify how language, structure, and presentation confribute to meaning

arficulate and justify answers, arguments and opinions

identify and summarise main ideas drawn from more than one paragraph

check that the text makes sense to them, discuss their understanding, and

explain the meaning of words in confext

discuss words and phrases that capture the reader’s interest and imagination

ask quesfions fo improve their understanding of a fext

identify themes and conventions in a wide range of books

ask guesfions fo improve their understanding of a fext

* ® * @ -

. * * @

e p—

» read their own writing aloud to a group or the whole class, using oppropriate
intenation and contrelling the fone and volume so that the meaning is clear

* participate in discussion about both books that are read fo them and those
they can read for themselves, taking tums and listening fo what others say

Grammar, punctuation and spelling:

* extend the range of sentences with more than one clause by using a wider
range of conjunctions, including: when, if, because, although

use conjunctions, adverbs and prepositions fo express fime and cause

use commas after fronted adverbials

indicate possession by using the possessive aposirophe with plural nouns
use and punctuate direct speech

use the present perfect form of verbs in contrast to the past fense

m'illng
compose and rehearse sentences orally including dialogue), progressively
building a varied and rich vocabulary and an increasing range of sentence
structures

» assess the effectiveness of their own and others’ wrifing and suggest
improvements

» read their own writing aloud to a group or the whole class, using oppropriate
intenation and contrelling their tone and volume so that the meaning is clear

» discuss writing similar to what they are planning to write in order to
understand and learn from its structure, vocabulary and grammar

» discuss and record ideas

= create settings, characters and plot in narrafives

* propose changes to grammar and vocabulary fo improve consistency,
including the accurate use of pronouns in sentences

» proofread for spelling and punctuation errors

* organise paragraphs around a theme

* use simple organisational devices (for example, headings and sub-headings]
in non-narrative material

& Rising Stars 2019 © Hodder & Stoughton Limited
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Recommended Year Group: Year 3

Recommended Edition: 9780007286416

Mary Poppins by P. L. Travers

Suggested Term: Summer
nitoverviow _________ keyquesons
The six-week unit is based on P. L. Travers's classic story Mary Poppins. The unit explores the story of the magical nanny and her host * Whois Mary Poppins?
Mﬂr_\" family. Throughout the unit, pupils will read, analyse, discuss, debate and base writing tasks around the well-loved character Mary * What impact did Mary Poppins have upon the Banks
Poppins Poppins. Children will explore the mofion picture too. Through discussion, children will make comparisons between both the book and Family?
P.L.TRAVERS the film. Children will write in the style of P. L Travers, giving careful consideration to vocabulary choices, sentence structure and cohesive * How did P. L. Travers create such a well-loved
(Vo3 devices. The unit is an opportunity for children to explore a children’s classic which challenges current views on families, parenting and character?
< EC
[ p——
History — Wi s Suffrage Movemnent ragraph and summarise these » A series of diary entries (sessions 6, 9-10) from the
* fy - Ylomens ge Move Spokan Iunguuga . p-du g II:awI d - perspective of Jane, Michael and other characters
* SMSC - Relafionships/changes » listen and respond appropriately to adults and identify B e
» Art - focus on sireet art: chalk drowings/ peers confribule fo meaning they meet ul::)ng the wr?‘-" based
grafiiti * ask relevant questions fo extend their understanding Grammar, punctuation and spelling: * mlsesslon 161 - shopa poam basad on Mary
* Drama - role playing scenes, hot seafing, and knowledge o » extend the range of sentences with more than one « An extended narrative (sessions 20-23] — ‘the
freeze frames, reading aloud * use relevant strategies fo build their vocabulary : : S = ;
" o clause by using a wider range of conjuncions, missing chapter’ based on the film version
+ arficulate and justify answers, arguments and including when, if, because, although ) '
Essential teaching guidance opinion o use words with suffxes, use adverbs and proper : :'lil hael Banks § Mlsesl;slnns_ 23—33! frofm :‘un:: and
» use spoken languoge fo develop understanding ’ c nks 1o Mary Foppins asking for herio
+ It is worth nofing the text is very different through speculating, hypethesising, imagining and nouns ) ) return
o the 1964 Disney film; teachers would exploring ideas * choosing nouns or pronouns up;?fopnmeh,- or clarity
benefit from reading the text before » participate in discussions, presentations, “”f‘ cohesion and 1o W"_'d repefifion
teaching the unit. performances, role play, improvisations and * using and punciuating direct speech Related books for wider reading
+ The Read in to Writing approach debates Writing:
supports meaningful reading + select and use appropriate registers for effective e * The Collected Tales of Nurse Matilda by
experiences within a rich book study. communication P di . g'rli S il b0 hatwhich Chrristianna Brand
Throughout the unit children are Readin o Ecurfsm? wriing smr:je: 10 nde T'C (:heydare * Madame Doubifire by Anne Fine
encouraged fo respond to the text L L ) planning 1o n o 0 Undersiand an * Mary Poppins - The Complete Collection by
through a series of thought-provoking * identify themes and conventions in a wide range of leamn from its sfruciure, vocabulary and grammar P L Travers
; books o discussing and recording ideas o
questions around characters, plot : Apes to Zebras: An A-Z of Shape Poem
and themes. The analysis of the text is * use dictionaries fo check the meaning of the words ~ * draff and write by: ) ‘ Lizp:sm\?vnliergisal N A-¢ of Shape s by
completed through debate, discussions they have read o 'C_U":Pdm'"%ﬂ?d rehearsing Sl?nfl‘iﬂl;:ue_ﬁﬂ?m“? « Doodle Dondies: Poems That Take Shape by
and writfen responses. + discuss words and phrases that capture the B e o 1. Patrick Lewis
+ The themes explored throughout the reader’s interest and imagination varied “{'"d "fh "’DC:IEL':;W ond an increasing )
unit could raise some sensifive debates ! ’ range ol senience ures
around the term “family’. You will need to ° mh:inﬁ; ':Eme dmri': e p':e"v & . o organising paragraphs around a theme
set quidance for respecting each other's | * Check that he lext makes sense fo hem, discussing o ¢reqfing seffings, characters and plot in
feelings and different experiences. their ur?dersm nding and explaining the meaning of narratives
+ Give time fo the writing process words in confext - » evaluate and edit by:
[planning, oral rehearsal, draffing, * draw inferences such as inferring characters’ o assessing effectiveness of their own and others’
redrafting, proofreading, editing and feelings, thoughts and mofives from their actions, writing and suggesting improvements
pu?lishingl to produce high quality and justifying inferences with evidence o proposing changes to grammar and vocabulary x X
writing. = predict what might happen from details stated and to improve consistency, including the accurate *
implied use of pronouns in sentences x -

* identify main ideas drawn from more than one * proofread for spelling and punctuation errors

Readint
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Academies Trust

Zoo by Anthony Browne

Year 3 Overview and Curriculum Coverage

m, >, St. Botolph’s
'} CofE Primary School

Recommended Year Group: Year 3
Recommended Edition: 9780099219019
Suggested Term: Spring

learning journey will develop pupils’ understanding of the story —

where pupils apply all that they have learned fo produce a piece of their own in the style of Anthony Browne. All extracts, resources, session

planning and teaching slides are induded within this unit.

T Te——

* Gorilla by Anthony Browne
* My Dad by Anthony Browne . ask relevam queshons to extend their understanding
+ Other fitles by Anthony Browne and knowledge
* Great Kapok Tree: A Tale of the Amazon | * parficipate in discussions, presentations,

Rain Forest by Lynne Cherry performances, role play/improvisations and debates
« Bee and Me by Alison Jay » give well-structured descripfions, explanations
+ The Rainbow Bear by Michael and narratives for different purposes, including for

Morpurgo expressing feelings

+ listen and respond appropriately to adults and their
peers
Assessment opportunities + arficulate and justify answers, arguments and
i ) opinions

* Reading: Throughout fhe sharing of « consider and evaluate different viewpaints, attending

text there are many opportunifies to
draw upon essential reading skills —
understanding vocabulary, inference,
prediction, explanation, refrieval and
summary

+ Writing: The extended narrafive ‘the .
orang-utan’s dream’, the letter of
complaint to the zoo and the non- -
fiction fact file could all be assessed

* Oracy: Individuals or groups can
peer assess each other's ideas
and predicfions shared as a class
throughout the study of the book

to and building on the contributions of others
Reading

» draw inferences such as inferring characters’ feelings,

thoughts and motives from their actions, and justify

inferences with evidence

predict what might happen from details stated and

implied

identify main ideas drawn from more than cne

paragraph and summarise these

» identify how language, structure and presentation
contribute to meaning

» identify themes and conventions in a wide range of
books

Readinto
Writing

Grammar, punctuation and spelling:

* extend the range of senfences with more than one
clause by using a wider range of conjuncfions,
including ‘when’, 'if', ‘because’ and ‘although’

* use adjecfives, adverbs, preposifions (including
phrases) and conjunctions

Writing:
» plan their wrifing by:

o discuss writing similar to that which they are
planning to write in order to understand and learn
from its structure, vocabulary and grammar

o compose and rehearse sentences orally (including
dialoguel, progressively building a varied and rich
vocabulary and an increasing range of senfence
structures

» draft and write by:

o0 organise paragraphs around a theme

o create seftings, characters and plot in narratives

o give well-structured descripfions, explanations
and narratives for different purposes, including for
expressing feelings

* evaluate and edit by:

o assess the effectiveness of their own and others’
writing and suggest improvements

o proofread for spelling and punctuation errors

o propose changes to grammar and vocabulary to
improve consistency, including the accurate use of
pronouns in sentences

This six-week unit is primarily focused on Anthony Browne's picture book Zoo — an engaging safirical spotlight on the purpose of zoos and the
relafionship between animals and people. Are the family looking at the animals in the cages, or is it animals that are looking at them? The

its characters, themes, language and illustrations. Pupils make conneclions
between the characters and themes to create varied, meaningful writing outcomes for a range of audiences and purposes. Grammar and
punctuation teaching points are embedded within the context of the story, with pupils taught to apply what they have learmed in their own
wrifing around such themes as family, imagination, freedom and the relafionship between animals and people. The final week will take a
broader look at Anthony Browne's work, comparing Zoo to two of his other books, Gorilla and My Dad, culminating in a final piece of writing

* What does the image reveal?

How do the images link?

Does anything interesting catch your eye?

How do the animals feel about their enclosures?

What is suggested about the enjoyment of the

day?

* How do the family feel about each other at
different stages of the day?

* How do dreams make people feel?

¢ What do the colours reveal about the characters
and story?

* What technigues does Anthony Browne use and
what impact do these have?

* Short diary entries from the perspective of both
Mum and Dad regarding their recount of specific
parts of their day

* A letter of complaint from Dad to the zoo to
complain about his disastrous visit with his family

* A fact file based on one of the animals from Zoo

* An extended narrative — pupils will plan, draft
and publish a story based on the orang-utan’s
dreams of a life of freedom

* A piece based on the text My Dad - pupils will
select the father from either Zoo or Gorilla as the
focus of a piece based on My Dad

» SMSC: Posifive relationships, friendships, family,
changes, animals in captivity

» Oracy: Debate
* Drama: Hot seating/group performance

L O#
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‘The Selfish Giant’ and ‘The Happy Prince’ by Oscar Wilde

cross-curricular links

+ Science — plants, frees, growth,
life cycles, classification

* Music — The Four Seasons by
Vivaldi/composers

« Art and design — garden designs/
statues/sculptures

s RE — Christianity

* SMSC - feelings, selfishness, acts
of kindness, forgiveness, sharing,
judging, sadness/happiness

+ Drama - role playing scenes, hot
segting, freeze frames, reading
aloud

¢ The stories contain the themes
of dying and death so be aware
that some children may be
sensitive to this.

* The stories contain religious
themes.

*

Reu.d_ inte
Writing

Year 3 Overview and Curriculum Coverage

Whilst following this six-week unit, pupils will study the language, plot, structure and characters of the beloved stories The Selfish Giant’ and
The Happy Prince’ by Oscar Wilde. They will make connections with themes, morals and philosophical questions on a personal level which will
enrich their understanding of the story and help them to produce thoughtful, meaningful writing. With a clear focus on the effect on purpose
and audience, the teaching of grammatical structures and vocabulary is embedded in the reading and wrifing and pupils will explore how
these create effects in the story then apply them to their own writing. The unit culminates in a final piece of writing where pupils can use all of
the knowledge and skills they have learned across the six weeks, to write a traditional fale of their own. All extracts, resources, session plans
and teaching slides are included in the unit.

Curriculum coverage

-

* Llisten and respond appropriately to adults and their peers

+ Ask relevant questions to extend their understanding and
knowledge

s Lse relevant strategies to build their vaeabulary

+ Arficulate and justify answers, arguments and opinions

* Give well-structured descriptions, explanafions and narratives
for different purposes, including for expressing feelings

+ Maintain attention and participate actively in collaborative
conversafions, staying on topic and initiating and responding
to comments

= Use spoken language to develop understanding through
speculating, hypothesising, imagining and exploring ideas

+ Speak audibly and fluently with an increasing command of
Standard English

* Participate in discussions, presentations, performances, role
play/improvisations and debates

* Gain, maintain and monitor the interest of the listener|s)

* Consider and evaluate different viewpoints, attending to and
building on the confributions of others

= Select and use appropriate registers for effective
communication

Reading:

Develop positive aftitudes fo reading, and an understanding of

whu'r they read, by:
* listening to and discussing a wide range of fiction, poetry,
plays, non-fiction and reference books or textbooks

+ reading books that are structured in different ways and
reading for a range of purposes

+ using dictionaries fo check the meaning of words that they
have read

s increasing their familiarity with a wide range of books,
including fairy stories, myths and legends, and retelling some
of these orally

¢ identifying themes and conventions in a wide range of books

¢ discussing words and phrases that capture the reader’s
interest and imagination

Understand what they read, in books they can read

independently, by:

= checking that the text makes sense fo them, discussing their
understanding, and explaining the meaning of words in
context

X

asking guestions to improve their understanding of a text

= drawing inferences such os inferring characters’ feelings,
thoughts and motives from their actions, and justifying
inferences with evidence

= predicting what might happen from details stated and
implied

- #deﬁnﬁf\dng main ideas drawn from more than one paragraph
and surmmarising these

+ identifying how language, structure, and presentation
confribute to meaning

= participating in discussion about both books that are read to

them and those they can read for themselves, taking tums

and listening to what others say

Writing:

Plan their writing by-

* discussing writing similar to that which they are planning
to write in order to understand and learn from its structure,
vocabulary and grammar

+ discussing and recording ideas

Draft and write by:

* composing and rehearsing sentences orally lincluding
dialogue), progressively building a varied and rich vocabulary
and an increasing range of sentence structures

* organising paragraph oround a theme

+ creating seftings, characters and plot in narrafives

Evuluale and edit by:

+ assessing the effectiveness of their own and others’ writing
and suggesting improvements

= proposing changes to grammar and vocabulary to improve
consistency, including the accurate use of pronouns in
sentences

= proof-reading for spelling and punctuation errors

+ reading their own writing aloud to a group or the whole class,

using appropriate infonation and controlling the tone and
volume so that the meaning is clear

Gmmnu; punctuation and spelling:
+ Spell words that are often misspelt

* Choose nouns or pronouns appropriately for clarity and
cohesion and to avoid repetition

+ Use and puncluate direct speech

+ Use and understand the grammatical terminology accurately
and appropriately when discussing their writing and reading
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+ What does it mean to be selfish?

+ What does it mean fo be generous?

* Why do you think the Giant behaves the way he
does?

+ What mofivates us to do good things?

* Why does the Giant finally allow the children into
the garden?

+ How do the characters change from the beginning
of the story to the end of the story?

+ What is the moral of the story?

+ \What are the similarities/differences between The
Seffish Giant” and The Happy Prince’?

* What does it mean to be happy?

* What does it mean to be rich?

+ Are the gaps between the rich and the poor just
about money?

+ What is more important, being kind or beautiful?

+ A character descripfion of the Giant — fo describe

* A lefter - fo persuade

* The next part of the story in the style of the
auther — to entertain/to predict

+ An alternative ending to ‘The Selfish Giant’ - to
entertain

* An internal monologue in the role of the
Swallow — to empathise

+ Diary entries in the role of the Seamstress,
Theatre Director and Match Girl - to empathise

+ An alternative ending to ‘The Happy Prince’ — fo
entertain

+ A short traditional tale - 1o enfertain/to feach a
moral lesson

Related books for wider reading

* Fairy Tales by Hans Christion Andersen

+ The Complete Grimm’s Fairy Tales by The Brothers
Grimm

* Aesop’s Fables by Aesop

* Winfer's Child by Graham Baker Smith
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