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+ History/Geography — Migration and
immigration

* PSHE - Belonging, friendship and courage

* Brifish Values - Tolerance

Essential teaching guidance

+ The subject matter of the book means that
the children will hear Ahmet's harrowing
story as well as stories from real refugees
50 you may need to consider if and how
they need to be prepared for these.

+ The racism and infolerance fowards
refugees in the story will require you to think
through the best approach for your children.

+ With this story it is not appropriate to
delve info any of the issues or draw on
the children’s own experiences unfil they
have read relevant parts of the story and
connected with it viscerally first. The events
and issues will be tackled as they happen in
the story.

* The book deliberately keeps the gender
of the narrator frem us so you will have to
refer to her as ‘they’ or ‘the narrator’ until
this seems to be revealed at the beginning
of Chapter 20.

Reud in to
Writing h

Themes and cross-curricular links

Spoken language:

= speak audibly and fluently with an increasing command of
Standard English

= give well-structured descriptions, explanations and narratives for
different purposes, including for expressing feelings

improvisations and debates

+ gain, maintain and moniter the interest of the listener(sl

+ use spoken language to develop understanding through
speculating, hypothesising, imagining and exploring ideas

+ discuss words and phrases that capture the reader’s inferest and
imagination

* predict what might happen from details stated and implied

+ maintain attention and parficipate actively in collaborative
conversalions, staying on topic and initiating and responding fo
comments

+ consider and evaluate different viewpoints, attending to and
building on the confributions of others

Reading:

+ discuss words and phrases that capture the reader’s inferest and
imagination

+ predict what might happen from details stated and implied

+ check that the text makes sense to them, discuss their
understanding, and explain the meaning of words in context

= refrieve and record information from non-fiction

+ draw inferences such as inferring characters’ feelings, thoughts
and motives from their actions, and justify inferences with
evidence

= identify how language, structure, and presentation confribute fo
meaning

+ articulate and justify answers, arguments and opinions

= identify main ideas drawn from more than one paragraph and
summarise

= ask questions to improve their understanding of a text

= identify themes and conventions in a wide range of books

+ read their own writing aloud 1o a group or the whole class, using
appropriate intonation and controlling the fone and volume so

This six-week unit is a study of Onjali Q. Radf's highly acclaimed debut novel, The Boy af the Back of the Class. This sequence of learning will develop

children’s underslanding of the slory, characters, themes and language. This underslanding is deepened through building the children’s knowledge of

the social, emotional, historic and geographic context of Syria and other places. There are many opportunities to falk and write persuasively, in support of
refugees, enhancing the children’s empathy and sympathy with this important issue of our time. The unit teaches reading, including fluency, vocabulary and
comprehension and meaningful writing, for a range of form, purpese and audience. The teaching of grammear and punctuation is embedded within the analysis
of the language and structures used to tell the story, with children exploring the effect these might have on readers. The children are taught to apply what they
have learned to their own writing, making choices to affect their reader’s thoughts and feelings. This learning culminates in a final piece of writing, where the
children apply all that they have leamed to write a newspaper feature on the main characters fromn the story. This task will give the children an opportunity to
write in a very formal style. Finally, the end of the book is read, with the children left to consider all that they have learned from this story about thernselves,
others and the world. All extracts, resources, session planning and teaching slides are induded within this unit.

Curriculum coverage

that the meaning is clear

parficipate in discussion about both books that are read fo
them and those they can read for themselves, taking turns
and listening to what others say

Grammar, punctuation and spelling:

+ participate in discussions, presentations, performances, role play/ »

use conjunctions, adverbs and prepositions to express fime
and couse

use commas after fronted adverbials

indicate possession by using the possessive apostrophe with
plural nouns

use and punctuating direct speech

use the present perfect form of verbs in contrast fo the past
lense

. compo:ﬁe and rehearse sentences orally (including dialogue,

progressively building a varied and rich vocabulary and an
increasing range of sentence structures

assess the effectiveness of their own and others’ writing and
suggest improvements

discuss writing similar to that which they are planning to
write in order fo understand and learn from its structure,
vocabulary and grammar

discuss and record ideas

in narratives, create settings, characters and plot

organise paragraphs around a theme

propose changes to grammar and vocabulary to improve
consistency, including the accurate use of pranouns in
senlences

proofread for spelling and punctuation errors

in non-narrative material, use simple organisational devices
{for example, headings and sub-headings)

* How does the namrator sound?

« What is a refugee?

* What does 'fo belong’ mean?

* What could we do as a country to
help refugees?

« What have you learned about
yourself, others and the world?

* What does the story leave you
thinking?

* A piece of persuasive writing
[sessions 5 and &) - fo persuade
adults

* Free wrifing as Ahmet (session 7) -
to explore the character’s thoughts
and feelings

+ A letter to the Prime Minister
[session 14] - fo persuade

* Free wrifing as the narrator
[session 17) - to explore the
character’s thoughts and feelings

+ The next part of the story (session
20] - to entertain

* A news broadcast (session 21] - fo
inform

* A speech (session 23) - fo persuade

* A news feature (sessions 26-29) —
to inform but with bias

Related books for wider reading

+ The Journey by Francesca Sanna
* Refugees and Migranis by Ceri Roberts
* | Am Malala by Malala Yousafzai

*
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The Wizards of Once by Cressida Cowell

Recommended Year Group: Year 5
Recommended Edition: 9781444936728
Suggested Term: Autumn

are included within this unit.

Related books for wider reading

* Nevermoor: The Trials of Morrigan Crow by Jessica
Townsend
* A Place called Perfect by Helena Duggan

Key questions

* What is the ever-present hidden danger?

* What is disobedience and is it always wrong fo break
the rules?

* Are the Wizards and the Warriors really that different?

* How do the relationships between the parents and
their children change?

+ Do you get back from the universe what you give?

+ Who is the unknown narrator?

* |f we don't know who they are, can we trust what they
are telling us?

*

Read in fo
Writing %

Themes and cross-curricular links

History — Celts and Romans, the Iron Age, warrior kings
and hill foris

Geography — modern fribes links to the Amazon
Rainforest, for example the Yanomami tribes and the
threat to their homes

Science — using magnets to make things appear to
float, non-Newtonian fluids (are things always what
they seem?), solids and liquids, investigating arches and
forces

RE - the theme of forgiveness and resolution across all
major world religions

DT - create a Wizard fort/Iron Warrior fort, create a mode
of transport for the key characters (this can be linked

fo forces, for example create a rubber band powered
vehicle)

Art — illustration and sketching, creation of fantastical
creatures

SMSC - relationships, change, disobedience,
understanding differences, folerance, secrets and trust
Drama - performance of scenes from The Wizards of
Once, hot-seating, conscience corridor, role play

_

This seven-week unit is a study of Cressida Cowell's The Wizards of Once. The sequence of
learning will develop children’s understanding of the story, characters, themes and language.
The unit teaches reading, including fluency, vocabulary and comprehension, and meaningful
writing, for a range of form, purpose and audience. The teaching of grammar and punciuation
is embedded within analysis of the language and structures used to tell the story, through
acfivities that explore the effect these might have on readers. The children are taught to apply
what they have learned to their own writing, making choices to affect their reader’s thoughts
and feelings. All learning culminates in a final piece of work, where the children apply all that
they have learned about this story to create a monologue from the point of view of Xar, one of
the key characters within the text. All extracts, resources, session planning and teaching slides

+ Descriptive paragraph of Xar or Wish (session 5) -
describe

+ Internal monologue (session 7) - to explore a character's
thoughts and feelings

+ Brief monologue (session 9] - to explore a character's
thoughts and feelings

* Writing the next part of the story in the style of the
author [sessions 13 and 14) - to entertain

* Conversation in the style of the main characters and
using reported speech (sessions 16 and 17) - fo entertain

* Note to Queen Sychorax to request that Rule 13 be
amended (session 20| - to persuade

* Detailed monologue from the point of view of Xar
reflecting on the story (sessions 24 and 25) - to
empathise with the character, considering how evenis
have affected them

+ Labelled diagram of a magical creature [session 29] - to
inform

Essential teaching guidance

* The Read in to Writing approach supports meaningful
reading experiences within a rich book study This unit
does however offer SATs-style questions/preparation (see
teaching slides), which may be used in guided reading
lessons or focused SATs prep sessions, still linked to
the book being studied in depth in English. The reading
comprehension within the unit of work, and the reading
aloud to improve fluency and understanding that is
threaded through the unit, is excellent SATs preparation.

* Children are urged to freely discuss their feelings
throughout, so it is important that there is clear guidance
about respecting the thoughts and emotions of athers.

Rising Stars 2019 © Hodder & Stoughton Limited
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Recommended Year Group: Year 5
Recommended Edition: 9781510104112
Suggested Term: Spring

Unit overview

This seven-week unit of work immerses children in the language, structure and characters of the fantastical and magical story * What is fear?
Nevermoor: The Trials of Morrigan Crow. The text is used to develop reading comprehension, vocabulary and writing skills. + |s fear the same for all
Opportunities are also given for the children to rehearse the correct use of basic grammar and punctuation. Children make connections people?

* What is a falent?
* |5 it ever okay to tell a lie?

with themes on a personal level and create varied, meaningful writing outcomes. The unit culminates in a final piece of work where the
children apply all that they have learned to create a magical adventure story of their own. All extracts, resources, session planning
and teaching slides are included within this unit.

 Themes and cross-curiculor ks |
Themes and cross-curricular links m coverage « An apology letter - to

* Maths - Time, co-ordinates, SPO:‘BTI ldnguh?nge: . Writing: S apologise
g +  ask relevant questions to extend their understanding and knowledge identify the audier i : selecting the . .
direction . mmmmﬁmhmm arguments and opinions appropriate form and using other similar writing as models for thalr own * Diary entries — fo recount

* Geography - Maps

» Science - Light/shadows, animals . mainfain aitention and pariicipaie aclively in collabaralive conversafions, sigying  *  In wriling narratives, considering how authors have developed characters recount
- adaptation and variation on topic and Inifiating and responding fo comments L e L T + An advertisement - 1o
« use spoken language to develop understanding through speculating, * proofread for speliing and punctuation efrors d
» Art - Family portraits hypothesising, Imogining and exploring ideas * perform their own compasitions, using appropriate infonation, volume, persuade

= Art and Design - Puppets, create

their own magical setting
* RE - fesfivals — Christrnas

= ICT - Graphic design, blogging, Reading: « précising longer passages . s
room design * read bro-!;ksm are siruciured in different ways and read for a range of purposes *  wsing a wide range of devices to build cohesion within and across * Afrial ﬂﬁﬂ:dﬂf fo inform
* increase familiarity with a wide range of boaks, induding myths, legends and paragraphs * A magic venture story —

* SMSC - Facing fears, talents/
self-worth, friendship/belonging,
telling the truth/telling a lie

* Drama - Hot seating, freeze
frames, discussion and debate

Related books for wider reading

s Harry Potter and the Philosopher’s

Stone by J. K. Rowling
s Brightstorm by Vashti Hardy
» Northern Lights by Philip Pullman

give well-siructured descriptions, explanations and narratives for different
purposes, incuding for expressing feelings

paricipate in discussions, presentations, perforrnances, robe play/Amprovisations

and debates
consider and evaluate different viewpaoints, atfending lo and building on the
confributions of cthers

select and use appropriate registers for effective communication

fradifional stories, madern fiction, fiction from our literary heritage, and books

from other culiures and traditions

recommeand books that thay have read to thelr peers, giving reasans for thair

cholces

identify and discuss thermas and conventions in and across a wide range of
writing

miake comparisans within and across books

chedk that the beok makes sense to them, discussing their understanding and

exploring the meaning of words in conbeaxt
ask guestions fo improve their understanding

draw inferences such as inferring characters’ feelings, thouwghts and moiives from

their actions, and justifying inferences with evidance
pradict what might happen from detalls stated and implied

surmmarsa the maln ldeas drawn fram more than one paragraph, identifying

key datails that support the main ideas
identify how languwage, structune and presentation confribute to meaning

discuss and evaluate how authars use language, induding figurative language,

cansidering the impact on the reader
distinguish between stalements of foct and opindon

pariicipate in discussions about books that are read fo them and those they can
read for themselwas, bullding on their own and others' ideas and challenging

views coureoushy
explain and discuss their understanding of what thay have read, including

thraugh formal presentations and debates, maintaining a focus on the topic and

note and develop Initial ideas, drowing on reading and research wheare
necassary

and movement so that meaning is clear

drafi and write by:

selecting appropriate grammar and vecabulary, undarstanding how such
cholees can change and enhance maaning

In narratives, describing settings, characters and atmosphere and
Intagrating dialogue 1o convey character and advance the action

using further arganisational and preseniational devices fo siruciure fexd
and to guide the reader

evaluate and edit by

Grammar,

assessing the effectivencss of thelr own and others’ writing

proposing changes to vocabulary, grammar and punduation 1o enhance
effects and dlarify meaning

ensuring the consistent and comect use of tensa throughout a plece of
wriing

ensuring correct subjact and verb agreement when wsing singular and
plural, distinguishing between the language of speech and writing and
choosing the appropriate register

punctuation and

s  pacognise vecabulary and structures that are appropriate for formal

spoech and writing, induding subjunctive forms

usa passhe verbs to affect tha presentation of information in a santence
use the perfect form of verbs fo mark relafionships of time and cause
use expanded noun phrases fa comvey complicated information concisely
wsa modal verbs ar adverbs to indicate degrees of possibility

use relative daouses beginning with “whe', ‘which’, ‘where’, ‘when',
‘whose’, ‘thal’ ar with an implied [Le. omitted)] relative pronoun

usa commas fo darify meaning o avold ambiguity in writing

uza hyphens to avold amblguity

usa brackets, dashes or commas to Indicate parenthesis

usa semicolons, colons or dashes o mark boundaries between

* An internal monologue - to

* A newspaper report — to
inform

* A continuation of the story -
fo entertain

to entertain

Essential teaching guidance

* Please be aware that some
children may be sensitive
to the theme of death in the
book.

* Some children may not be
comfortable discussing their
fears.

x ¥

using notes where necessary Independent chases *
Read: ® pecaiciarecioned jiictons for ek v * use a colon fo infroduce a list
ﬁq*.'”mi » puncluate bullet points consistently
rimn
9 ol Rising Stars 2019 © Hodder & Stoughton Limited
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The Jungle BOOk by RUdYCll'd Klpllng Recommended Edition: 9780099573029

Suggested Term: Spring

This six-week unit is a study of Rudyard Kipling's The Jungle Book, which will develop children’s understanding of this classic text, its characters, themes and * Does Mowgli have an identity?
language. The unit teaches reading, including fluency, vocabulary and comprehension, and writing for a range of form, purpose and audience. The teaching of * Are we a product of our environment?
grammar and punctuation is embedded throughout the unit through the analysis of language and structure, with activities exploring the effect on the reader. * Should hurmans abide by the Low of
Philosophical thinking is encouraged throughout the unit, with the use of questioning linked to the text and themes allowing for rich discussion and responses. the Jungle or is it only applicable to
The children are taught to apply what they have leamed fo their own writing, making choices fo achieve effective writing which will have impact on the reader. animals?
All learning within the unit builds towards a final piece of writing, where the children can use the kn e gained, to write a story of their own in the style of
g p g g ary ¥
Rudyard Kipling and Kathering Rundell, whose text info the Jungle: Stories for Mowgliis also considered towards the end of the unit. All extracts, resources, session
planning and feaching slides are included within this unit. Essential teaching guidance
+ The Read in to Writing approach
supports meaningful reading
Themes and cross-curricular links Curriculum coverage experiences within a rich ook
* Geography - rainforests: locations, layers of Spohm language: such choices can change and enhance meaning study. This unit also offers SATs-style
rainforest, climate change and the effects of « speak audibly and fluently with an increasing command of : ﬁ;ﬁ“ﬁ&“ﬁsﬁmim e el questions/preparation which may be
deforestation Standard English o _ ) NN a used in guided reading lessons or
+ History and Art - post-impressionist art: e e e o e et orratvesfor - se modal verbs or adverbs to indicate degrees of possibilty focussed SATS preporation sessions,
Henri Rousseau’s ‘Tiger in a Tropical Storm’ « participate in discussions about books thai are read 1o them and . epn;eum:;rﬁlm and cormect use of tense throughout a still I!nked fo the t;ronl: being sludlled in
+ Drama - role playing scenes, hot seating, those they can read for themselves, building on their own and . F::;Lre cDrracfgﬂ.lbiEd and verb agreement when using ErlrgI!sh. e r.eudmg mmp'mm.mon
reading aloud others’ ideas and challenging views courte singular and plural, distinguishing between the language of within the unit of wark, along with
* ask questions fo improve their understanding speech and wrifin 'undﬁmm the appropriate register questioning and reading aloud fo
. Outdoormd adventurous adhﬂhm'm' - * compose undbre_rr;m ser:‘;hétesdm_uﬂv ‘hdﬁlhg di:l'duguei. » proofread for spelling and punctuation errors improve fluency and understanding
shelter building, survival fechniques, forest s el frg;ﬂ;u sf?'l.r:cl fich vocabulary and an = use semicolons, colons or dashes to mark boundaries threaded through the unit is excellent
school skills inreasing range o nee structures between independent clauses ST .
. + read their own writing aloud to a group or the whole dlass, usin o usa g oo to infroduce a list s preparation.
* Maths - Fibonacci sequence and nature appropriate infonation and controlling the tone and volume so + use commas o clorify meaning or avoid ambiguity in writing s Children are urged fo freely discuss
* Science - plants and animal adaptations the meaning is dear ) S hvfgns to avoid ambiguity their feelings throughout, so it
» SMSC - relationships, family and identity . ﬁl:;um'if;ds and phrases that capture the reader'sinferestand the range of senfences with more than one clause is important thot there is a dear
« Philosophy - If we were living in the 5;19 E:‘E?ﬂwnﬁ%“fﬁ;’fh?“mlmdms including ‘when’, ‘if, guidance about respecting the
d Reading: = drit - ) thoughts and emotions of others.
Bl o, crw i our ives e clerenty * increase their familiarity with a wide range of books, includi * use conjunctions, adverbs and prepositions fo express time ?
If a tree falls but there was nobody there fo myths, legends and traditional stories, modem fiction, fiction from and cause )
hear i, did it make a sound? our literary heritages and boaks from other cultures and tradiions  *  Use commas after fronted odverbils _ Writing outcomes
+ recommend books that they have read to their peers, giving * indicate possession by using the possessive aposirophe with
reasons for their choices plural nouns = Personal namative [session 1] - fo link
+ identify and discuss themes and conventions in and across a wide 0 wilh the themes of the book (family,
range of writing . idanm' the audience for and purpose of the writing, selectin identi i ; '
« Info the Jungle: Staries for Mowgli b « make comparisons within and across books : . purpose of fne writing. 9 identity, community, society)
Katherine Rgndell o B e I v R * Seene descripfion of Rousseau’s
e The Explorer by Katherine Rundell * chack that the book makes sensa fo them, discuss thair » nofe and develop initial ideas, drawing on reading and painting (session 7) - fo write with
« Fiy, Eagle, Fly!: An African Tole by Christopher understanding and explore the meaning of words in ¢ research where necessary authenticity in the style of the author
y. Eagle, Fiy!: nstop * draw inferences such as inferring characters’ feelings, thoughts E——— ’ ! : N
f h i e . . * in writing narratives, consider how authors hove developed = Mowgli's diary (sessions 11 and 12)
Gregorowski and motives fram their actions, and justify inferences with evidence hrifctars aind satinas i makerl read, lkansd 1 - :
- : g 2y RS s b s e Pie el R to explore Mowgli's feelings
summarise the main ideas drawn from more than 1 paragraph, performed ' " 19
identifying key details that support the main ideas . i g - ; = Formal instructions [session 19] - 1o
+ identify how language, structure and presentation confribute to - Tg?%";ﬁuﬁgﬁfbgmﬁz;Uﬁmﬁdgmiﬁm write formally to instruct an unknown
el Ly . . across paragraphs person (Mowgli)
+ discuss and evaluate how authors use language, including . . )
& figurative language, considering the impact on the reader %m%?;?ﬂzﬁ:sm"; V:ucqbl:lsg;nghrgmm' and punctuation fo * Infernal monologue [sessions 21-23
s explain and discuss their understanding of what they have read N e e e T e e - lo explore the feelings of Messua,
+ provide reasoned justifications for their views seggust Inprovernents = Mather Wolf or Mowgli, to empathise
* ’ * distinguish between statements of foct and opinion s usa r organisational and presentational devices fo + A story [sessions 27-30) - fo enferain
Read: Grammar, punctuation and spelling: structure text and fo guide the reader
e % + use brackets, dashes or commas to indicate parenthesis
erTlng + select appropriate grammar and vocabulary, understanding how Rising Stars 2019 © Hodder & Stoughton Limited



Aletheia

Academies Trust

The Call of the Wild by Jack London

Year 5 Overview and Curriculum Coverage A

>, St. Botolph’s

j > CofE Primary School

Recommended Year Group: Year 5
Recommended Edition: 9780141321059
Suggested Term: Summer

Related books for wider reading Themes and cross-curricular links

White Fang by Jack London
Jack London’s short stories
Wolf Wilder by Katherine Rundell
The Wolves of Currumpaw by William Grill .
Varjak Paw by S. F. Said

_

This seven-week unit is a study of Jack London's famous novel, The Call of the Wild. This
sequence of learning will develop children’s understanding of the story, characters, themes

and language. This understanding is deepened through introducing the children to the social,
historic and geographic context of the Klondike Gold Rush 1896-99. The unit provides the
children with many opportunities to write exciting narratives in the style of Jack London, focusing
on the writing of action, character and dialogue in particular. The unit feaches reading, including
fluency, vocabulary and comprehension and meaningful wrifing, for a range of form, purpose
and audience. The teaching of grammar and punciuation is embedded within the analysis

of the language and structures used to tell the story, with children exploring the effect these
might have on readers. Children are taught to apply what they have learnt fo their own writing,
making choices fo affect their reader’s thoughts and feelings. This learning culminates in a final
piece of wrifing, where the children apply all that they have leamed to write a narrafive based
on an adventure involving animals. This task will give the children an opportunity to write in an
engaging and classic style. All extracts, resources, session planning and teaching slides are
included within this unit.

s Geography — Alaska/Canada, mountains,
map-reading, development of a fown and
its economy

History — Klondike Gold Rush

s Science - Darwinism (survival of the fittest]

Key questions

* Do you get back from the universe what you give?
* Who is the unknown narrator?
* If we don't know who they are, can we frust what they are telling us?

= PSHE - Working as part of a team, the
struggle for mastery, man vs. nature (the
laws of civilisafion and the wilderness)

* Whatis the ever-present hidden danger?  Art - Sketching dogs and humans, painting
* What is disobedience and is it always wrong fo break the rules? Alaskan wildemess
¢ Are the Wizards and the Warriors really that different? « DA&T - Wooden sledge making
* How do the relafionships between the parents and their children
change?

Readino

Writing

A *

«

* Give reasons for a point of view including evidence -
develop comprehension skills

* The next part of a fight scene - to explore and
consolidate writing in this style

* Free writing as Buck - to explore the character’s thoughis
and feelings

= Non-fiction writing on dog sled teams - o inform

* A presentation on research into dog sled teams

* Writing a narrative of a dog fight - to entertain and
consolidate writing in this style

* Wiriting dialect - to explore and consolidate the writing of
dialogue

= A narrative poem - to entertain

* Writing a character monologue - to explore the porirayal
of character

* A story - fo entertain

Essential teaching guidance

¢ The subject matter of the book means that the children will
read quite graphic descriptions of violence between dogs,
to dogs and of dogs to men. Children of a more sensitive
nature may need fo be prepared for this.

* |tis highly recommended that children are encouraged to
read Jack London’s White Fang alongside this unit, either
independently or as part of Guided Reading sessions.
White Fang is, for all infents and purposes, The Call of the
Wild in reverse. There are also other Jack London stories
recommended within individual sessions.

* Some of the language in The Call of the Wild is complex,
especially when dealing with matters of a more
philosophical nature. The challenge is high and teachers
should allow students the time to explore complex
language in pair and group work. However, the language
involved direcily in the narrative of the dogs’ adventure is
more accessible. Children will relish the challenge.

Rising Stars 2019 © Hodder & Stoughton Limited
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Recommended Year Group: Year 5
Recommended Editions: The Rocket’ in
X The lllustrated Man: 9780006479222
‘All Summer in a Day’ is provided in full
Suggested Term: Summer

‘The Rocket’ and ‘All Summer in a Day’ by Ray Bradbury

B Readint
Writing % R

This six-week unit is a study of two short stories by Ray Bradbury, ‘The Rocket’ and “All Summer in a Day’. This

sequence of leamning will develop pupils’ understanding of the short story genre, characters, themes and language. * What is colonisation?
These stories take place within the framework of a future society in which the colonisation of neighbouring planets in * Should humans colonise space?
Sh orl. Stori es: our Solar System has become possible. It includes research work into the Solar System and will therefore complement * |s the portrayal of Venus reolisﬁ.c?
2 Year 5 topic work on the planets. This unit provides the pupils with many opportunities to write in the style of Ray * What are your dreams and desires?
SPOCe Bradbury, focusing on the writing of character and dialogue. This unit teaches reading, including fluency, vocabulary * Isitimportant to follow your dreams? Can you
and comprehension and meaningful writing, for a range of form, purpose and audience. The teaching of grammar make your dreams happen?
RAY BRADBURY and punctuation is embedded within the analysis of the language and structures used o tell the story, with pupils . 'r?‘gn\[,OU"Q man doomed to the fate of an older

exploring the effect these might have on readers. Pupils are taught to apply what they have learned to their own ! )

(Year 5 | writing, making choices fo affect their reader’s thoughts and feelings. This learning culminates in a final piece of : Svc'l‘rg'doeisocety ;g‘:"g‘eeffgrlsﬂ‘eeoge",er? Hc’o‘f

e writing, where the pupils apply all that they have learned to write a narrative based on an adventure involving fotherT\?\lheso(: 3:;\ n:t‘-’ ‘ o000
space exploration. This task will give the pupils an opportunity to write in an engaging and classic style. All extracts, o Hom ns Moy ot diff);rem- o e et ab e
resources, session planning and teaching slides are included within this unit. children? 9

* Why is Margot disliked? Is she in any way to
Related books for wider reading Essential teaching guidance blame for this?

e Other stories from The lllustrated Manby || * Ray Bradbury wrote these stories midway through the 20th century (1950 and 1954). At this time, * Do you understand why the other children bully
Ray Bradbury the Space Race was in its infancy and interest in the exploration of space and the other planets Margot?

The Martian Chronicles by Ray Bradbury
R is for Rocket by Ray Bradbury
S is for Space by Ray Bradbury

of the Solar System was high. Little was known of the conditions on our neighbouring planets —
1954, as Bradbury wrote “All Summer in a Day’, conditions on Venus were unknown. Astronomers
knew Venus was covered in clouds, and many thought it might be wet. It was this belief that gave

¢ Do you feel sympathy for/empathy with Margot?

Can you analyse the writing and explain how it
portrays Margot’s anguish/despair?
Can an individual be responsible for the actions

Fahrenheit 451 by Ray Bradbury (possibly Bradbury the premise for the story. We now know that Venus is unable to sustain life — this will

an abridged version) make for interesting research and discussion in class.

* How to Land on the Moon (Rising Stars It is recommended that the children read other Ray Bradbury stories from The lllustrated Man
Reading Planet) alongside these ones. In particular, ‘The Veldt (also in The lllustrated Man) highlights the powers of -

* The Apolio Time Capsule by David & virtual realties over the lives and minds of the young - this resonates strongly with today’s debates

Cathy MacPhail (Rising Stars Reading on screens and the overuse of devices. Other recommended stories are ‘Kaleidoscope”’ and ‘The

of the group?
¢ What does the author mean by the ‘shape’ and
‘sound’ of a sentence?
How does the narrative have musicality and

rhythm?

Planet) Long Rain’, although teachers should be warned that these contain one or two swear words.
* The Time Machine by H.G. Wells (Rising * Some of the language in the stories is complex, especially in ‘All Summer in a Day’. The challenge is

Stars Reading Planet) high, and teachers should allow pupils the time to explore the complex language in pair and group * Internal monologue as Bodoni (Sessions 3 and
» The War of the Worlds by H.G. Wells work — they will relish the challenge. 8) - to understand character

(possibly a simplified version) * Write in the style of the text (Sessions 5, 10, 11,

e The Complete Robot by Isaac Asimov Themes and cross-curricular links 18 and 2]) -to en!ertoin: create character

* Cosmic by Frank Cottrell Boyce * Free-write narrative using hw from the

* Laika by Nick Abadzis (graphic novel) * PSCHE - Bullying, jealousy, isolation, responsibility for our actions and culpability, parenting, text (Session 7) - fo develop writing

* Professor Astro Cat's Frontiers of Space consideration of others and conflicting emotions, the impact of technology on our psyche/well- . Ffe&v:'rﬂeﬁos choructels (Sessions| 14 and 20) -
by Dominic Walliman and Ben Newman being fo explore figurative language, evaluate themes

o What’s it like in Space? By Ariel Waldman * PSCHE/History — Colonisafion * Write a §d|bquy as a character (Session 16) -

* Space (Usborne Discovery) * Science - Space and the Solar System to investigate character

« History — The Apollo 11 Moon landing, the Mayflower and Pilgrim Fathers * Evaluate and redraft a piece of writing (Session

? $ 22) - to improve writing
* DT/Art - Build a new world space colony, draw/paint space landscapes :
 Drama - Act out scenes from the stories B moc; m:::fz;w of Bradbury (Sessions

Read info
Writing &
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